mgr Nguyen Duy Khang
Title of the dissertation: PROBLEMATIZING SIGNIFICANT LEARNING AT THE UNIVERSITY OF GDAŃSK. THE INTERNATIONAL STUDENTS’ PERSPECTIVES
The summary of the dissertation

This study sought to problematize significant learning by focusing on interpreting the perspectives, teaching practices in relation to the orientations for students’ significant learning. The inquiries to conduct this research project have developed from different reasons as (1) a mission from the home country, (2) a personal requirement for mental transformation and professional development, and (3) the scientific aspects of significant learning through studies of teachers and a practicum process (didactic practice) from a different perspective to a context of Polish higher education. 

Various influential factors of significant learning have been reviewed, such as “learning systems”, “significant learning”, and the factor “teachers” in correlation with “the orientations for significant learning”. First, a view with both constructivism and humanism is considered at different levels of apprenticeship for any learners. Second, different categories in Fink’s taxonomy introduce new focuses on how learning should be cared. This study attempts to investigate how the teachers can support this process to happen and what the teachers should concentrate on for students’ learning. According to Fink (2003), it is vital to develop the awareness of the learning experiences beyond the classroom for sharing, cooperating, and changing through the communicative process of their interaction in a context.  Finally, the factor “teachers” under the pre-study that supported the process of grounding theories for the notion of the teachers in associated to Fink’s taxonomy. 
In terms of research methodological concepts, this study was conducted with a mixed-type qualitative research with an empirical study and an action research with the following questions:
Q1. How do the teachers facilitate students’ significant learning?
Q2. How does the practicum process consolidate and contribute to the teachers’ facilitation and emancipation of learners’ significant learning?
The research collected data using various research tools from observing 4 types of class organization in more than 100 hours, non-standardized in-depth interviews of 3 teachers, and 8 interviewed international students. In action research, the focuses are on the modification process during the practicum and the analysis of 45 students’ expectations and 96 reflections from a course for pedagogical students of English. Later, the data collected was categorized, coded, and analyzed using Padilla’s unfolding matrix. 
Summary of Key Findings
The research projects concentrated on problematizing significant learning from the perspectives of the teachers’ resources and from the reality of practicum with the care for students’ learning. 

1. Facilitating students’ learning with a set of the teachers’ orientations

The research participants possessed a set of teachers’ orientations consistent with the perceptions of international students about the facilitation to their learning. 

The communication orientation

The teachers as the good listeners are recognized by international students’ as a significant difference to their homelands. Without listening and caring about students, we can never understand them to explain their signals to contribute to the discussions or concerns. Besides, one of the special interaction modes is resulted from the teachers’ personality of being friendly, helpful, and polite to students. Only when students have safe feelings of not “losing face”, they are more engaged and opened to share their thinking. 

Expertise orientation

Expertise orientation is not limited to the qualifications of degree or skills that a teacher has achieved from their pedagogical learning only. It is an endless professional development process starting from the first idea of joining the academic community. In each own diversified roads to pedagogy, the teachers change their cognitive thinking regarding pedagogy and become confident through the process of teaching adaptation. The paths of experiencing and enhancing passionate orientation to teaching career have contributed to their unexplored features which make them excellent and different from the others. 

Student Orientation

Teaching and learning could not happen without the acts of conceptualizing students as the main active partners. With a greater consideration of the goals of education, inspirational attractions, interpersonal and classroom interactions, and other demands for learning, students’ learning will be facilitated and sometimes they need their teachers to be a brother in doing research. The teachers strongly want students to be themselves, learn, and experience for themselves and their future as followed: 

· The teachers were aware of students’ interests and sensitive with their needs in the classroom.

· Each student was respected as each individual with different needs and competence. 

· The teachers paid attention to developing students’ engagement and courage during the discussion and class time. 

· The teachers did not make students listen but the contents and approaches selectively attracted students to the lessons. 

· The lessons were prepared to be more practical or with practical applications and examples for students’ future.

· The teachers paid attention to developing students’ thinking and critical skills from analyzing the theories and producing their own explanation.

And finally, one more note is that both of them need the curiosities for the courses and for students.

Teaching orientation 

The balance of theory and practices are one of the main concerns in which the teachers thought differently from the common beliefs that students must go to school to study what they need as knowledge. They believed that students did not need the teachers that give them information or what could be found in other sources. Also, teaching is as a challenge of an art that requires the teachers to be mentally, skillfully, and knowledgeably up-to-date with the effects of overloading duties and low salaries. 
Professional Orientation

The focuses are on the teachers’ job of how to be professional and engage students to the steps and demands of the learning process so that they would be able to learn, to know how, and to develop. In most situations, the teachers’ autonomy allows them to decide who they want to be, what they think, when they go to school, what type of working attitude, and what they teach. However, job satisfaction still hinders this orientation because their possibilities of academic freedom are blocked. 

Personal Orientation

International students compared the good actions and care that they got from learning. When being asked how to become a good teacher or how they want that, the teachers did not describe themselves with the features that Polish students wanted, but the beliefs about the career. Also friendliness and politeness are active features in their personality of being for students’ learning. 

2. The learners’ significant learning 

The key findings display significant learning through the process of trials, errors, and modifications from some drawbacks of 7 needed-to-be-improved problems. From that, a series of actions were done to modify to meet the updated requirements of the course and students’ needs for their significant learning. 
The signals of Fink’s taxonomy are found in all six dimensions. (1) The foundational knowledge is occupied higher than all other somehow equality of five other dimensions. (2) Regarding the human dimension, the findings reveal that students paid attention to their interactional activities with their friends and children in their future contexts. Their recognitions about themselves, future learners, and friends facilitate the cognitive changes in their communicative modes. (3) About the dimension of foundational knowledge, the findings displays the signals of discussions, learned and practiced from the contents for skills when being facilitated regarding how-to notions of classroom management and other notions in managing skills in the classroom. (4) About the dimension of integration, the signals from students’ reflections were found that they were able to see, understand, and make connections between things, ideas, and thoughts between oneself and other people. Students were facilitated with practical working conditions and encouraged to apply what they learned in a variety of forms for trials and errors with the attitudes of a teachers-to-be, not the normal students. (5) The dimension of learning how to teach includes the signals of self-inquiring, self-directing learning, and becoming a better teacher-to-be. Learning how to “teach” enabled students to continue what they learned to a new higher level of achievements in the future. (6) The dimension of developing caring reveals that students develop the new power in which they start to care about their eager to learn and energy for their feelings about learning and values. 

Implications 

This research brings various implications to the teachers, the educational policies, and students in this context or other higher education contexts. Three most important ones are as follows: 

Real center of the educational process should be students

If students are the real centers, they would not only listen to the lessons, even in the lectures. They would also not accept their behaviors of being professional listeners and being passive in most courses. Students will choose what to learn, how to learn, and what to achieve when they are given a choice. When being allowed to voice, they will change their learning attitude and cognitive for being better students. 

The good listeners – not the students

The findings recommend the teachers to be the good listeners that require them to be sensitive to students’ changes and be able to capture students’ signals of both verbal and non-verbal messages. The teachers’ listening attitude and the heart, not the designed contents may focus students on learning. From that, skill developments are more concerned, but not the process of transmitting information to students. 

The foundations of teaching

Teaching is a complicated job with a secret different from not only what to teach, how to teach, and who students are, but also the attitude and beliefs of “don’t force anyone to think your way”, the heart and devotion in teaching, the teachers’ ignorance, the openness to students and caring, nurturing the curiosity of learning, the experiences additional to pedagogy, the views at students’ ideas, feedbacks, and signals in learning. 

Conclusions 

Teaching is an art and no successful secrets will be applicable for every situation. This study problematizes students’ learning through the study of the teachers’ orientations and how the learning process would be facilitated for students’ significant learning and emancipation. The study contributes to the literature on the pedagogy in higher education and the practical interpretation and applicable notions of Fink’s taxonomy. It highlights the needs for being awareness and the vision of shared understanding about the teachers, teaching, learning, students, the meaning of the center in educational process, and notion of professional development which should be made amongst educational managers, teacher educators, teachers, teachers-to-be for all levels of education regarding the diversity of students’ conditions, needs, capacities, and others.
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