Regulation for Erasmus International Students – University of Gdańsk, 2010-2011
Dear Erasmus Students we want you to remember that all classes at the University called workshop or classes (ćwiczenia) are obligatory, that means that absence at this classes usually is accepted in number of 2 hours out of  each 30 hours of a subject. 

In case of more absence than 2 hours, if the tutor agrees, you must complete the absence on individual basis (agreement with the tutor/professor).

There are some subjects, which are run for you individually or for very small group of Erasmus students, called “classes with individual tutoring”. For this you agree for individual program with the tutor. You are not obliged to be at lectures that are run in Polish.
Student practice regulations
To receive 16ECTS points it is required 120 hours of  practice, out of whicz you are supposed to run minimum 30 hours yourself.
To pass the practice you need to provide a practice tutor with the following ducument / called teaching practice journal TPJ/ in the form of a file:

1. Characteristics of the school/educational institution as you see it, 
2. Observation tasks - / you choose which tasks you want to do – in which you present detail notes of what was observed/experienced – /description and reflection/.

3. lesson plans of the lessons you taught with your evaluation of the lesson; show self refection /this is important!!/

4. Final conclusions stating what you learned from the practice

Each hour of classes you observe/run must be described in detail: 
Name of school/ place: ………………………..

Date: …………………….

Amount of hours: ………..
Subject: ……………
Activities: ………….
Other important details: ……………….
Reflection: ……………………………
Some suggestions for the TPJ
What to observe?

I Classroom space

· 1.  The classroom, size, colours, atmosphere, items,…..much more…

· 2.  The educational content of the classroom, equipment, …

· 3. The seating arrangement - possible strengths or limitations of  this arrangement, if it facilitates contact and interaction between the students in class,…

· 4. The learning conditions during the lesson (brightness or/and lighting, temperature/heating, acoustics and freedom from external noise, lines of vision, space,…)
Reflection:

II The blackboard, teaching aids and equipment

How often is the blackboard used in the lesson, when, it used by the teacher? Is the board used by the Ss?  If so, how often and for what purposes?

B. Teaching aids

1. Which of the following  teaching aids does the teacher use in the lesson?

2. Describe how any one of these materials are used in the lesson and evaluate briefly their effectiveness in the 

    teaching process. 

C. Equipment

Reflection:

1. What are the benefits of one of the three groups of teaching equipment and resources? 

    Which of them are in your opinion essential to the process of teaching?

2. How important is  the use of  teaching aids and resources in the teaching of young learners?

III The senses  in the learning process

A Visualisation in the teaching process

B The auditory 

C The kinaesthetic / movement 

Reflection:

1. Why is so much importance attached to the  visual, auditory and kinaesthetic aspects of teaching,

    especially with young learners? What are the advantages of  any one of the sensory modes listed above

    for young learners?

2.  What kind of visuals  would you like to exploit in your teaching?

IV Rapport and discipline

1. Which of the following teacher – dependent elements of rapport building can you find in  the lesson?

· empathy, or ability to share in the learners’ feelings and problems gestures and body language 
· voice quality and voice projection 

· laughter, sense of humour 

· positive feedback on students’ performance

· gentle correction of errors 

· ability to generate enthusiasm in activities conducted 

· even spread of attention across the class 

· control over the class 

· knowledge of Ss’ names, interests, problems

2. How involved  are the students in the lesson?

· Ss keep eye contact with T

· Ss keep eye contact with each other

· Ss smile

· Ss listen to T with keen interest

· Ss volunteer individual contributions in open class

· Ss ask T for explanations of language points which they do not understand

· Ss make records of the lesson in their notebooks

· Ss respond with laughter to T’s jokes and humorous comments 

· Ss follow  the progress of the lesson and  join in activities with enthusiasm

· Ss show interest in the topic of the lesson

· Ss use L2 both for open class and group work activities

3. What is the  state of discipline like in the lesson? Which of the following examples of problematic behaviour

    or misbehaviour  can be found in the lesson?

· Ss do not  sit still, they  fidget

· Ss are peevish or irritable

· Ss  whisper to each other on off-task topics

· Ss use  L2  when working in groups

· There is a high  level of noise during open class work, Ss do not listen to the T or the Ss answering his/her questions 

· The Ss are quiet when engaged in group work 

· Ss disrupt each other or the teacher with off-task comments

· Ss complain they do not understand the topic, the language points, the instructions, the explanations

4  What is the teacher’s response to Ss’ misbehaviour?

· T ignores the disruptions and carries on with the lesson

· T stops speaking for a moments when the level of noise rises uncontrollably

· T lowers his voice

· T raises his voice or shouts 

· T shows disapproval with his facial expression

· T asks an offending S a knowledge or comprehension question

· T records the S’s misbehaviour

· T gives the Ss a warning about the consequences of their behaviour

· T threatens the Ss with a test, a bad grade

· T threatens to contact the S’s parents or headmaster 

Reflection:

1. What are the possible problems of being friendly with students and keeping discipline at the same time?

2. Would  you find it easy to maintain discipline in a lesson with young learners? How would you specify the 

   conditions necessary to creating a disciplined class?

V  Teaching style

1. Teacher skills and competences (a typology of those can be found in Brown: 1994)

· Which of  the teacher’s pedagogical  skills are particularly conspicuous  in the lesson?

· Which of  his interpersonal skills can be seen?

· Which of his personal qualities can be seen?

How would you describe the teaching style demonstrated by the teacher? 

2. Teacher roles

Which of the characteristic teacher roles mentioned below (adapted from Brown, 1994 and Harmer, 2001) do you find in the lesson?  Which of the roles were most strongly pronounced?

· controller

· director

· manager

· prompter

· facilitator

· resource

· monitor

· feedback giver

· participant

· assessor

3. Students roles

What roles did the teacher assign to the students in the lesson? Did the students conform to these roles?

Reflection:

1. What aspects of the teaching style demonstrating in the lesson did you find interesting or inspiring?

2. How “teachable” is a teaching style? How can a teacher trainee develop their own teaching style?

VI Teacher talk (1): volume, appropriateness and functions

1. Volume and appropriateness of teacher talk

· How much of the classroom interaction is open class work and how much of it is pair or group work?

· How much teacher talk is there is relation to S talk in open class work? How much in pair / group work?

· What is the approximate ration of  T talk to S talk in the lesson?

Reflection:

Reflection:

1 What do you consider as the right balance between L1 and L2 in a foreign language lesson?  How much L2 

   should there be in a lesson for YLs?  

2  What are the T’s and Ss’ dominant attitudes to L2 and L1 in the learning process?

VIII  at language classes, for ex.  questions and questioning strategies 

1 Types of questions

a) open-ended versus closed
 
Where does he live ?  versus  Does he live in Gdansk?

b) display versus referential

Where do you live?  can be either depending on whether the T 

                                                                       knows the answer to it or not

c) with reference to thinking processes (adapted from Brown: 1994)

· knowledge – eliciting factual answers
Who? What ? Which? Where? When?
· comprehension – interpreting information 
Explain how you understand the situation.

· inference – drawing conclusions not stated in the material 
What did she mean by this?

· application – applying information known to new circumstances
Explain how you would deal
        with this? 

· analysis – splitting up information into its constituents
Compare and contrast the pictures.
· synthesis – combining elements into  new patterns
What would you solve the problem?


· evaluation – putting a value or rating on things and phenomena   with reference to some criteria

        Decide which is the best advice. Put the items in order of importance and explain your choices.

Provide examples of any of those question  types which can be found  in the lesson?

What is the approximate ratio of  open-ended questions to closed ones? Examples.

What seems to be the ratio of display to referential questions? Examples.

Are there any questions which do not stimulate classroom interaction (vague, too obvious, verbose, rhetorical or randomly asked)?

2 Questioning strategies

Does the T address particular Ss when asking his questions or does he put the questions to the whole class?

How does the T spread his attention across the whole class when asking questions?

What is the T’s body language when he is asking questions? What is his facial expression? What is his tone of 

 voice?

How much time does the teacher allow the individual Ss to answer their questions? Does this time vary from 

one S to another?

3 Elicitation strategies

Elicitation - a technique designed to extract information from Ss which may be provided by T; a way of  involving Ss in the learning process. Its effectiveness may be limited, if it is used in excess as its effect is similar to a display question situation where the reasons for asking questions are pedagogic rather than communicative. 

Does the teacher use elicitation? If so, give examples of it. 

Does elicitation appear at any particular points of the lesson (vocabulary or grammar work) or throughout the course of the lesson?

With regard to classroom discourse and  language used, are there any patterns to the way elicitation is delivered? 

Reflection:

1 Which of the T’s questions and his questioning strategies led to most extensive S contributions and best 

   promoted  classroom interaction?

2 What would seem to be  the right  balance between eliciting and providing information in a language lesson?

IX  Classroom interaction and communication (1): S activity
X Classroom interaction and communication (2):    giving instructions
XI Classroom interaction and communication (3):  monitoring of learner activity

1 Functions of monitoring

· T helps Ss organize their group work

· T helps Ss with their individual problems/queries

· T re-explains the task to Ss

· T provides new language: vocab or structure

· T explains a language problem

· T corrects a S’s mistake of pronunciation, grammar or vocabulary

· T invites the S to correct their mistake

· T invites S for peer correction

· T gives encouragement

· T gives praise

· T evaluates the S’s work

· T disciplines/reprimands uncooperative Ss

Which of these can be found in the lesson?

2 Ss’ response to T monitoring:

· Ss do not notice it

· Ss seek T’s help with language problem

· Ss seek T’s help with task

· Ss are distracted by it

Which of them can be found in the lesson? 

Reflection:

1 What qualities and management skills are necessary for the effective monitoring of  young learners’ work?

2 What does the T learn from monitoring?

XII Classroom interaction and communication (4):  giving feedback on learner activity

1 Types of feedback

· Positive and negative feedback

               positive: letting Ss know they have done well; raising Ss’ motivation through the use of praise

               negative feedback: concentrating on Ss’ poor performance, possibly demotivating the Ss

· Ritualistic, automatic feedback and principled feedback 

ritualistic feedback: disregarding what the S said, not analyzing the contribution closely enough

principled feedback: feedback given so that the Ss’ work  can be improved in the future 

·  Individual versus group and  whole class feedback

· Form/language  feedback and content feedback 

Form/language  feedback – comments on how accurately or appropriately  the Ss used language

        Content feedback – comments on how the Ss coped with the communicative or cognitive challenges

        of  the task

Which of these types of feedback can be found in the lesson? At what points of the lesson is it given?

2  To whom and how is feedback delivered?

A study of Good and Brophy of 1987 (quoted by Nunan 1991: 197) shows that low achievers are disadvantaged

in terms of T feedback: they got less praise following a correct answer and received more criticism for incorrect/

wrong answers. Ts tended to provide more support and encouragement to high achievers when they had problems with the question/task. A conclusion – positive and constructive feedback is often denied to Ss who need it most.

a) Who gets the benefit of feedback?  How do Ss respond to it? 

b) What was the T’s tone of voice in giving feedback: warm, encouraging, friendly, neutral, calm and composed, 

     condescending, off-putting?

c) Is there any difference in the quantity and quality of feedback given to Ss of different ability?

3   Ss’ own feedback on their own and their peers’ performance

Are Ss encouraged to discuss their own performance or give feedback on their peers’ performance?

Reflection:

1 Should negative feedback be avoided entirely? Why?

2  What are some of the differences between giving feedback to YLs and to older Ss?
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